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1. Introduction

About the project

‘Simple Steps, Endless Possibilities’ is a two year
Eramsus+ KA2 School Exchange Project.

The project aims to reflect on the place of the school
within the community, diversity, relationships, and
shared values. It targets pupils aged between 3-6 years
and their respective staff.

Educators from across three schools in the UK, Italy
and Sweden have aimed at improving teaching and
learning through their cooperation and collaboration.

The project considers:
+ community
« diversity
« relationships with others
+ shared values

« making decisions
« care and respect for the environment

Through a series of in-school project based activities,
research, international virtual and in-person meetings
and training and joint staff trainings, educators from
the 3 countries have:

- share best practice with fellow early childhood
educational professionals

« to develop new methods and strategies by
exploring approaches and collaborating with
schools in the project.

About this booklet

This booklet is a compliation of the processes and ac-
tivities carried out by each of the school in relation to

the 3 main themes addressed by each partner.

It provides staff and educators with an insight into
how each partner uses specific activities and tech-
niques to support the learning journey of their

pupils and staff.

The booklet is split into 3 sections as follows:

+ Understanding and developing resilience

in young learners (UK)

« Understanding and developing children’s
problem solving skills through orienteering tasks
(Italy)

« Understanding and developing children’s
collaboration and relationship with others and

outdoors (Sweden)



Understanding and developing
resilience (UK)




The Short Wood Project

‘The Short Wood project grew out of research led by
Dr. Audrey Kittredge, Research Associate at Cambridge
University and PEDAL, LEGO Foundation funded
research on play in education, development and
learning. Dr. Audrey worked with the children at Short
Wood Early Years to explore scaffolding that would
support children’s self-regulated learning. As teachers,
we were interested in how the ‘autonomy supportive
scaffolding, could encourage children to problem
solve and be confident, resilient learners. We observed
the oral interventions of Dr. Audrey and team during
their one to one work with the children and how hints
and encouragement at key moments enabled children
to feel able to stay on task for longer and be more
confident in their ability. From this, the Short Wood
Early Years Team looked at how we could enable our
children to be more resilient in their learning, prepared
to take risks, understand that if an activity that didn't
quite go to plan there was a community of peer
learners around to give them the encouragement to
keep trying.

Staff involved directly included two Nursery teachers,
three Reception teachers, the Deputy Head and Head
Teacher. Children worked in groups of four to six. They
were selected as a mixed group in terms of ability,
gender, EAL pupils and those for whom English is their
first language. Personality traits were also taken into
consideration, less confident children were grouped
with those who would feel ready to share their ideas.

The majority of the staff team directly involved had
visited schools in Modena, Sweden and Finland. We
considered the Reggio Approach and the process
of learning, the importance of outdoor experiences
enjoyed in Sweden and the positive impact we can
have on the mental health of our children. We created
a calm setting in the classrooms, influenced by our
observations in Italy. We planned a process which
continues to evolve. At the heart of the project was
the desire for our children to be resilient learners,

who wouldn't feel they had failed if they didn't get

something right first time. We therefore needed to

ensure that any process we created allowed a child to
think about any prior knowledge and experiences, try
out ideas, observe peers and collaborate. They were

to be given time to explore and try things out, then
watch an ‘expert’ (This could either be a child or adult,
who could demonstrate the process), then re visit the
learning and use new knowledge to complete the task

with the required skills.

Nursery children observing, demonstrating and
discussion their ideas about how to peel an apple.

We decided to create a process for resilient learning
and that this would initially be around preparing
food and we chose apple crumble. The children had
observed the passing of time through the apple trees.
In the winter months, they took part in wassailing,
making music and singing to the trees, to encourage
a good harvest. Spring blossom was observed. With
summer, the children found that green leaves were
appearing and the signs of tiny apples starting to
grow. In the autumn, there was a bumper harvest.

It was with this that we knew the next part of the

journey was to prepare, cook and eat the apples.



This process was created collaboratively with the staff
involved directly (See above.) Teachers provided children
with an apple crumble. They tasted it and talked about
their observations. A variety of kitchen tools were
supplied, alongside apples the children had picked from
trees at school, a lemon and crumble topping, water and
a foil tray. The children were invited to make their own

crumble, or if preferred they could collaborate with others
and make something together. Teachers stood back.

Figure 1
T:This is hard. | can't get inside my lemon.

Figure 3

L: Can you see the juice coming out? It's

called lemon juice.

L: You can watch me how to do it.

T: Remember to keep your finger on the top of the knife.

Figure 5
T: I can do it now’ (Takes over)
L: Encourages, ‘That’s it, you can do it!’

The children were filmed in order for staff to discuss after
and observations and interactions between children
were noted.

The process followed by staff was the same across Early
Years. (Please see Short Wood Project process on page 9).
As with the original Cambridge University research, we
agreed where adult encouragement such as’What could
you use to help you? would take place if a child looked

for support.

Figure 2
L: You have to cut around it. (Demonstrates with a gesture)

Figure 4

T observes L. He mirrors her cutting skills, practising on his
chopping board.

L asks, ‘Do you think you'll be alright now?

Can you hear it? That means it's nearly open’

Photograph extracts from a video recording. L and T have chosen
to squeeze lemon on to their apples when making the crumble.
They spend just over seven minutes in this interaction, which
demonstrates one of many positive, supportive moments during
a project. Lily has listened carefully to adults around her and helps
her friend in an encouraging and informative way. Tobie observes
her actions carefully which enables him to continue independently

Both children show great resilience throughout.



The Short Wood Project

The project requires a commitment to the time given to
small groups of children, to allow them to work at their own
pace, to reflect and try things out. Opportunities to revisit
and apply new skills are essential to the feeling of being
a successful and resilient learner. Staff observed children
in different classes ensuring a consistent approach. Finally
we talked with the children. How did they feel as learners?
What had they learnt?

Unfortunately, Covid 19 and the changes which so
suddenly affected school life had a major impact on
collaborative learning in a classroom context. There is
also now a shift to ensure we enable children to catch-
up in phonics, Reading, Writing and Maths. We are still
delivering a creative curriculum, but we also need to make
sure that there are no gaps in key areas. This has inevitably
had some impact in the time currently that we are able to
give to this project.

Prior to Covid, we saw real changes in the way children
approached a challenge over time, following the process
of the Short Wood project.

o Children developed a more positive, ‘can do’ approach
to their learning.

o Collaborative learning was more evident. Children
offered advice to their friends, phrases such as,"Would you
like some help? were offered. Social interactions over the
course of a year were developed and strengthened.

o Opportunities for educators to develop the language
and vocabulary used by the children

o Children were empowered to make their own choices
and decisions.

o Freedom to explore and be creative and resourceful.

o More children receiving support from friends were able
to say, I'm ok now’ when they were ready to continue
independently and are more likely to resume rather than
letting someone else complete the task for them.

o For staff it was an opportunity to understand the
thought process of the children and how they learn.

o Children come to understand that a certain order of
working can be important. (Scientific investigation for
example)

o All children at the end of the process felt they were an
expert in a new skill. Confidence and resilience to try new
skills and concepts were enhanced.

Theproject has enhanced the learning opportunities for
the children and it will be a basis for their resilience and
approach to problem solving as they grow.

The children spoke positively about their experiences. The
supportive environment in which the children worked,
enabled them to feel safe to take a leap of faith and be
bolder than they might usually be.

Educators better understand how children think and
learn, through close observation listening and noticing to
create more effective interactions with the children.

There is a real buzz of excitement in the air when a project

is taking place, children and adults are excited about new

possibilities.



Examples of a project process

(Frocess

Rode of adult

Actiwity {Example]
Making an apple crumble

What is the adult/ child learndng? )

Recalling prior

Ask guestions to elics

Chare adult made appie crumble with the children

Uncerstand the kniowlecqe and experiences of the

learning wnderstanding Ask child
Discussion with children What do you notice?
Remember Hawe we seen this before?
recall Links to home and schoal experiences
What do you £now sbout IE?
Use of senses to understand it.
Exploring St Doc. Children ta replicate [ create awn wersion of an apple crumdbbe Enabde child to make own choioes and feel
Otserve sienty. using a range of tools and ingredients provided. cmpowered.
Intenpreting Where child looks for reassurance,. Orpporfunity fo-
Inferring encourage with a positive, Observe
Executing supportive comment, e.g. "keep Talk
Attribwting gaing, you can do it!’ Collaborate
generating [ a chilld becomes frustrated ask 8 Shars
guestion or make a commend bo Explore, experiment with ideas
trigger prior knowlkedge/ Be creatve
expenence. When further support Free from feeling af right and wrorg way o
Is requested give @ wertad approach a task.
explanation af 3 problam.
If a child continues to request
doing, and how you are wi
fr tools are pou ush
down indo wery small A
AT do Frave @ go af
finishing ¢he task
Reflecting gk questions bo elcit Discussion following activity. Understand the characteristics aof the learner
wnderstanding. Haw did it ga? What has the child understood?
Comparing Discussion with children What went well? How do they learn best?
Explainimg What was tricky? Hew cam the adult support the child in areas they are

less conficent?

Expert advice

Expert to demonstrate, using key
vocabulary

Adult demanstrates the process to the child

Make concepis cxplict
Durect teaching of & process

Differentiating
prganising

Talk with the children to illicit an
understanding of the challenges
during the process.

Which tools were tricky to use?
WhyF

Which toolf ingredient is best
for... 7

Drganizing Rumning commentary. Talk Introduce new vacabulary
Flanning through process Reasons why we do things a certain way
Froducing [e.g. the science, why did we uss & leman?])
Horw winy we use certain tools. /
Explaim purpose e, why dowe Haow children cowld collaborate.
use a keman, why dowe put it ina
hat oven?
wpskilling Reflect on coservations Time to alicw child o experience use of ols, ingredients that Teach a new skill

are urdamiliar or tricky to use.
Explore tools In a range of contexts.
Lock at wider oppartunities to develop fine and gross motar skills.

Allow children time %o explore in ddferent contexts
Enabde children to make effective choloes

Recalling prior

Ask questons! discuss with child

Chilcren w2l about their knowledge and understarding of the

Time ta plan, slow leaming down

Implementing

of toals.
[Same as first sime)

leaming What did we know befare? crumbile process. What do the children now understand abaut the
What did we learn from the This |5 an appartunity alss for them to ask guestions and clarify process?
pupert? what they think they need to do. Allowing time ta arally plan, talking throwghy listen to
What will you do differently? process with 2ach other.

Revisiting Prowide ingredients and a range Chilld makes second crumble [ndepencent opportunity.

Opporbunity for child to work independently or
oollaboratively with new found skills and knowledge
to produce an apple crumbls,

Adult to step back and notice skills put In o praciice

of process to
other areas of
learning
Apply

Create and
penerabe

N

follow this process in other areas
of learning

Reflecting Encourage children ta talk about Tasting the crumble Listen, encourage and suggest new vocabulary
Critiquing, what they did, ask guestions What do you think abowt your crumble this ime? Iearnit as children talk.
ewaluating [ wonder f you did anyth ng differentiy? Madioe explicit sills child has learnt.
How do you feel?

Sharing Allow time for child to develop As an expert, the child can naw The child = now the sxpert, using ther personal,
Explaining their skilts further Vary the recipe. sorial, emational and practical skolls.

Adapt, add awn idzas, c.g Shaw a friend... Ohbserve changes in the child's appreach. How hawe

explaring different flavowrs swch as they grown?

alternative types of Fruit, toppings,

Or splces
Application Corsicer oppartunities far child to | Ask children how they could go about something new... Consicer iow this process may Be used In cifferent

aspects of learning.
How does it support the child®
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Understanding and developing
children’s problem solving skills through
orienteering tasks (Italy)




Scuola d’'Infanzia Comunale Forghieri

Project

The Scuola d’Infanzia Comunale Forghieri’s project
starts from a reflection on the fact that meaningful
learning happens in environments where creativity,
awareness, inquiry, and critical thinking are part of

instruction.

Responsive learning environments adapt to the
individual needs of each student and encourage
learning by promoting collaboration rather than
isolation of learners. Learning environments, whether
classrooms, schools, or other systems, should be

structured to promote engaged teaching and learning.

A responsive learning environment engages all
students by providing a respectful climate where
instruction and curriculum are designed to respond to

the backgrounds and needs of every student.

The environment around us can help children develop
their sense of belonging and their citizenship skills.

Therefore, it is necessary for educators to consider

the outdoors as a useful, ready-made resource.

Therefore, orienteering activities have some clear
objectves for the children:

* Knowing your territory and knowing how to orient
yourself first by sight, then through images and,
finally, through a map built by them and then real.

*  Knowing how to collaborate to achieve a goal (eg:
reach a certain park), knowing how to read a map
and discuss if you have different opinions.

* Knowing the cultural heritage of their territory
(squares, monuments, churches), but also shops
and local people;

* Defining spatial markers to learn to orientate
oneself and to learn topological references (near,
far, behind, in front of...)

* By engaging in activities that allow the children to
develop knwoledge and understanding of the area
they live in allows them to develop skills of respect
for the environment first locally then in teh wider
sense.




Scuola d’Infanzia Comunale Forghieri
Project

We divide the children into two groups.

Each group is given a bag containing colours, a sketch
book, an ipad/tablet/camera, a map of the area where
you wish the groups to go to (it could be the town,
the area around the school, a village, a local park etc.

providing there are some notable landmarks.)

» Ask each group to follow their map and choose
some points of reference along the route which
would help others find their way round. They
need to take pictures and draw sketches of the

landmarks chosen as they go along.

+ Tell the groups that ultimately, when they return,

they will be making a large map of their route using

the photos and sketches of the landmarks chosen.

* On returning to the starting point, using a large
sheet of paper, ask each group to create a large
map of their route using the sketches they have
drawn and the photos they have taken. They can
include the names of any streets that they walked

along and also other written information.

* Once the collective large maps have been made,
the groups swop maps and go outdoors. They are
then tasked to follow the new route and find the

land marks identified on the map.

* Upon their return, the children are asked to reflect
on the activities and provide feedback on the
accuracy of the maps and how these could be

improved if needed.
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Understanding and developing
children’s collaboration and relationship

with others and outdoors (Sweden)
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Jungs Friskola Project

Understanding nature is an important element in the
curriculum in Sweden. Learning about nature, the
different elements and how to look after nature allows
children to become responsible citizens and take care

of the world around them.

Learning about nature and being outside has many
benefits on social skills, relationships, respect, turn

taking, caring for oneself and others and wellbeing.

Therefore, many activities we do with the children in

school are conducted outside.

Specifically, with the group of four and five years olds

we go to the forest once or twice a week.

We use the forest and all its stimuli to develop learning.
We use a soft toy, a hedgehog, that the children call
Taggis.

We often hide Taggis and when we get to the forest the
children immediately start to look for the hedgehog.
Once they find Taggis, they also find a letter with some

tasks that they are expected to do together.

Sometimes they do the tasks as a whole group but
most of the times they are divided into small groups

of two or four.

The tasks the children are given are always about
something we are working on in the classroom at that
moment. This is to ensure we can bring the learning
from the classroom to the forest so to reinforce and

consolidate the learning.

When it comes to mathematics, Swedish language,
natural science and creative activities, there are
so many relatively easy and funny but meaningful
methods which we use. Below you will find some

examples.

Mathematics

We ask the children to work in groups of two and give
them with pictures of cones, leaves, acorns, stones,
and sticks. With each picture there is a number and a
dice illustrating the same number. Their task is to look
at the picture of the items and they know they need

collect such item.

They start to recognise the number by looking at it and
the dice associating and giving a value to it. In doing
so, they count and identify the quantity they need to
find in the forest of specific items. They explore the
forest to find the items but also discuss together about

numbers and quantities.

On other occasions we use questions displayed on
cards. However, the teacher reads the assignment to
the children as they cannot read yet and the children
try to find the correct answer. These types of activities

really encourage collaboration and communication as

well as the importance of working together.




Natural science

To make the children aware of things we can do to
help the climate, we always collect rubbish when we
find some on our way to the forest or in the forest.
When we get back to school, we sort the rubbish into

different containers.

We also teach the children about what happens to the
recycled rubbish when collected. We explain to how
the recycled items are processed and turned into new

items.

In our classroom we have a shelf filled with different
recycled materials which the children can use for
creative making as and when they wish to do so.
Example of things they can use are cones, cape, milk
cartons, egg cartons, toilet paper rolls, end of rolls of
wallpaper, bubble wraps, straws, old plastic flowers

etc.

The children talk to each other when they create and
it's a joy to see and hear them helping each other, both

to provide creative tips and to provide practical help.

Design & technology and natural science

One of the most important learning during the stay in
the forest is that all of what they learn is done through
playing. They build tree houses made from sticks and
rocks and need to think about things like durability,

height, weight and much more.

They like to build a theatre and when they do that,
we talk about the leverage effect and other technical

concepts at the children’s level.
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